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Abstract 
The purpose of this study is to analyze how the 
implementation of servant leadership by madrasah principals 
can effectively encourage teacher collaboration while 
improving student academic learning outcomes. This study 
employed a qualitative approach, utilizing a single case study. 
Data were collected through in-depth interviews (with the 
principal, deputy principal for curriculum, senior teachers, 
administrative staff, homeroom teachers, and students) with 
15 informants, participant observation, and documentation 
including the annual work plan, minutes of teacher 
coordination meetings, and a recapitulation of student report 
card grades. Data analysis was carried out through reduction, 
presentation, and drawing conclusions from documents 
including the annual work plan, minutes of teacher 
coordination meetings, and a recapitulation of student report 
card grades. The results show that the principal of one of the 
Islamic schools applies servant leadership based on spiritual 
and Islamic principles. Its five pillars (spiritual exemplarity, 
Islamic empathy, teacher innovation empowerment, 
Khādimul Ma'had Stewardship, and active hearing) 
transform the madrasah. This leadership fosters 
collaboration, integrity, and loyalty, which have been proven 
to improve student discipline and academic achievement. 
The contribution of this study is to present a contextual and 
applicable Servant Leadership model within a spiritual 
framework (Islamic exemplarity and Khādimul Ma'had 
Stewardship) in Islamic educational institutions. 

 
INTRODUCTION 

The leadership style of the madrasah principal, especially Servant 
Leadership, is a crucial social factor that significantly influences the dynamics 
and quality of teacher collaboration because leaders who prioritize service are 
able to create a culture of mutual trust to strengthen teamwork (Paredes-
Saavedra et al., 2024; Upadhyay, 2024). Principle Servant Leadership that focuses 
on serving, empowering, and putting teachers' needs above self-interest, 
inherently creating a safe, supportive, and trusting work environment 
(Kyambade et al., 2024). This can be seen from the evidence that madrassas with 
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kind of leadership show a higher level of teacher participation in joint activities, 
resource sharing, and voluntary curriculum discussion initiatives. Thus, servant 
leadership it is not just a management technique, but a critical social variable 
that effectively encourages teacher collaboration as a social norm that is 
internalized and run by the madrasah community (Amala & Prasojo, 2025). 

Improving students' academic learning outcomes is not only dependent 
on the quality of individual teaching, but is also strongly influenced by the level 
of collaboration between teachers (Kim, 2024; Lauermann & Hagen, 2021; 
Saka, 2021). Teachers who routinely work together through joint lesson 
planning, integrated assessment, or lesson study are able to share best practices, 
anticipate students' learning difficulties early, and equalize pedagogical 
standards across the classroom. Many pedagogical studies show a strong 
positive correlation between the existence of an active teacher professional 
learning community and an increase in test scores and student learning 
outcomes in general (de Jong et al., 2021). This confirms that teacher 
collaboration is the main social mechanism that connects the leadership 
practices of Madrasah Heads with better educational outcomes. 

Implementation servant leadership by the head of the madrasah reflects 
a significant shift in the social focus in the role of educational leadership from 
a dominant administrative or managerial one to a more teaching-oriented 
(pedagogical) role (Novita, 2025). The fundamental reason behind this is that 
the Head of the Madrasah as a Servant Leader sees her role as a facilitator in 
charge of removing structural barriers, providing moral support, and allocating 
resources all aimed at improving the quality of teaching in the classroom. 
Evidence from field research often shows that the madrasah head allocates 
more time for classroom observation activities, coaching teachers, and 
professional development initiatives (Haniyah & Lestari, 2025; Maruf et al., 
2023). The role of the madrasah head has evolved into an agent of change and 
a core supporter of pedagogy, making it a key social fact that reshapes priorities 
in the school ecosystem (Satriyadi et al., 2025; Syakur, 2024). 

In the framework servant leadership, the provision of great autonomy 
and professional empowerment to teachers in madrasas goes hand in hand 
with higher expectations and accountability for students' academic 
achievements (Anggraeni et al., 2025). The reason for this is because this 
leadership philosophy is rooted in the assumption that teachers who feel 
valued, are listened to, and have control over their professional processes will 
have much stronger internal motivation and commitment to achieving 
superior educational outcomes. Evidence is often obtained through in-depth 
interviews that reveal that a sense of ownership (ownership) driven by Servant 
Leader directly increase teachers' commitment to learning targets (Saleha, 
2024). Therefore, madrassas led in this style construct a social fact in the form 
of a psychological contract that effectively balances professional freedom with 
a collective responsibility for improving academic quality. 

Servant leadership in madrasah leadership has been proven effective in 
fostering teacher collaboration by emphasizing values of service, morality, and 
collegial working relationships. Several studies indicate that madrasah heads 
who implement Servant Leadership are able to create a conducive working 
climate by strengthening communication ethics and enhancing collaboration 
among teachers (Kilag et al., 2023; Villanueva, 2024). This leadership approach 
positions leaders as role models in serving, listening, and empowering teachers, 
so that professional relationships are not merely hierarchical but are instead 
built on trust and mutual respect. Furthermore, servant leadership grounded 
in exemplary practices and spiritual values has been shown to strengthen the 
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ethical and humanistic dimensions of educational leadership (Hai & Van, 2021; 
Vedula & Agrawal, 2024).  

Various empirical studies reveal a significant positive relationship 
between Servant Leadership and teachers’ work ethic. Gao & Huang, 2024; 
Hermanto et al., (2024) found a partial correlation coefficient of 0.445, 
indicating that the stronger the practice of Servant Leadership, the higher the 
level of teachers’ work ethic and professional commitment. Nevertheless, the 
implementation of this collaborative leadership approach still faces several 
challenges, such as limited resources and resistance to changes in 
organizational culture. Therefore, collaborative leadership within the servant 
leadership framework needs to be complemented by adaptive managerial 
strategies to ensure that teacher involvement in decision-making processes can 
be optimized and sustained over time. 

This research offers novelty by integrating the concept of servant 
leadership of madrasah heads directly with two strategic focuses that have not 
been comprehensively studied in previous studies, namely strengthening 
teacher collaboration as well as improving students' academic learning 
achievements. Previous literature Ubaedullah & Al-Rahman, (2025) has 
focused more on aspects of communication ethics, work ethics, and 
collaborative relationships between teachers without empirically linking them 
to student learning output. This research presents a new contribution by 
mapping how the leadership practice of the servant of the head of the 
madrasah not only builds a collaborative culture, but also reduces the real 
implications on students' academic performance. In addition, this study adds a 
contextual perspective in the form of implementation challenges and adaptive 
strategies of madrasah heads, thus producing a more holistic and applicable 
conceptual model for the development of madrasah management. 

This research is very important because until now there have not been 
many studies that directly link the practice servant leadership Madrasah heads 
with two key aspects of education quality, namely strengthening teacher 
collaboration and improving student academic achievement. Previous studies 
have focused more on work ethics, communication, and relationships between 
teachers, while the impact of servant leadership on student learning outcomes 
remains an untapped space. In fact, the transformation of madrasas in the era 
of organizational culture change and limited resources requires a leadership 
model that is able to move teachers collegially while improving academic 
performance (Yahya, 2024). Therefore, this research is urgent to provide new 
empirical evidence, formulate relevant leadership strategies, and offer a more 
effective model of servant leadership implementation for the comprehensive 
improvement of the quality of madrasas. The purpose of this study is to 
analyze how the implementation of servant leadership Madrasah heads can 
effectively encourage teacher collaboration while improving students' 
academic learning outcomes. 
 
METHODS 

One of the Islamic schools in Banyuwangi was chosen as the research 
location because it has a unique institutional context, demanding strong 
integration of religious and academic values. which requires the integration of 
strong religious and academic values. The existence of madrasah heads who 
implement servant leadership is an interesting key variable to be researched. 
This madrasah is considered ideal to observe empirically how service 
principles, teacher empowerment, and focus on staff/student needs can 
effectively encourage active collaboration among teachers. Furthermore, the 
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success of this madrasah in maintaining quality standards and achieving good 
academic results in a very traditional and disciplined environment, shows that 
service-focused leadership has the potential to be a major driving factor in 
improving students' academic learning achievements. Thus, the selection of 
this location provides an opportunity to produce rich, in-depth findings, and 
contribute directly to the development of madrasah leadership practices 
(Engkizar et al., 2025; 2018; Htay et al., 2025; Kasheem et al., 2025; Oktavia et 
al., 2025; Putri et al., 2021). 

The selection of a qualitative approach with the type of case study 
because this research focuses on understanding the implementation process 
and the mechanism of leadership impact servant leadership in depth and 
contextually (Awasthi & Walumbwa, 2022; Busral et al., 2025; Engkizar et al., 
2025; Kassymova et al., 2025). The qualitative approach allows researchers to 
explore the meaning, experience, and social interaction between teachers and 
madrasah heads, providing rich descriptive data on how teacher collaboration 
is truly encouraged and supported by madrasah heads in improving student 
learning outcomes, which are difficult to measure numerically (Lim, 2025). 
Meanwhile, case studies allow for the exploration of this contemporary 
phenomenon (servant leadership) in a specific context (Islamic schools), while 
maintaining an essential real-world context. By collecting data from a variety 
of sources (interviews, observations, documents), case studies facilitate a 
holistic and in-depth understanding of the linkages between service leadership, 
teacher collaboration, and improved student learning outcomes, resulting in 
rich and contextually relevant findings. 

The use of primary and secondary data sources in this study was chosen 
to obtain a comprehensive picture of the implementation servant leadership 
Head of the Madrasah and its impact on teacher collaboration and student 
academic achievement. Primary data was obtained through in-depth interviews 
and direct observation with key informants, namely madrasah heads, madrasah 
deputy heads for curriculum, and senior teachers who directly understand 
leadership practices and collaboration dynamics (Khusniati et al., 2023). 
Supporting informants include administrative staff, homeroom teachers, and 
students so that the perspective obtained is broader, objective, and enriches 
the findings. Secondary data such as madrasah documents, policy archives, 
academic scores, and teacher development reports are used to verify and 
complete the primary data. The total number of informants is 15 people, so 
the data collected is quite representative. The combination of these two data 
sources ensures a more in-depth, valid, and accurate analysis of the 
implementation servant leadership in the madrasah. 

Table 1. Infomant data 

No They report Gender Quantity 

Male Women 

1 Head of 
Madrasah 

1  1 

2 Deputy Principal 
for Curriculum 

1  1 

3 Senior teacher 2 2 4 

4 Homeroom 
Teacher 

2 1 3 

5 Administrative 
Staff 

2  2 

6 Students 2 2 4 

Quantity 15 



Servant Leadership in Islamic Education: Fostering Teacher Collaboration and 
Enhancing Student Academic Outcomes 

International Journal of Multidisciplinary of Higher Education (IJMURHICA) 

Vol. 9, No. 3, pp. 500-514, 2026 

 

504 

 

 

The use of in-depth interview techniques, participant observation, and 
documentation studies is particularly relevant in this study because all three 
allow researchers to explore the implementation process servant leadership the 
head of the madrasah in its entirety and contextually. In-depth interviews 
provide a space for informants of madrasah heads, deputy madrasah heads, 
senior teachers, and supporters to reveal their experiences, perceptions, and 
leadership strategies that they experienced firsthand. Participant observation 
allows researchers to see leadership behavior, teacher interaction, and 
collaboration dynamics that occur in the daily activities of the madrasah in real 
life (Deraney, 2022). Meanwhile, documentation studies such as organizational 
structure, work programs, meeting results, and academic achievement data 
provide written evidence that can strengthen and verify field findings (Dyar, 
2022). These three techniques, when used together, will produce deep, valid, 
and rich data, so that it can describe the implementation servant leadership and 
its impact on teacher collaboration and student achievement comprehensively. 

The selection of the Miles and Huberman interactive model data analysis 
method and triangulation techniques in this study is based on the need to 
capture the complexity of the servant leadership phenomenon systematically, 
in-depth, and credibly. The Miles and Huberman model was chosen because 
of its cyclical and flexible nature through the stages of reduction, presentation, 
and verification, which allows researchers to continuously refine findings 
regarding the dynamics of teacher collaboration and student learning outcomes 
according to field reality. The integration of this analysis model with 
triangulation of sources, methods, and observers is crucial to minimize 
subjective bias and ensure the validity of data from various perspectives 
considering that this madrasah has a long history since April 2, 1968, thus 
producing stronger, more valid, and accountable conclusions. 
 
RESULT AND DISCUSSION 
Religious idealized influence as a service base (spiritual exemplary 
model) 

Phenomenon Religious Idealized Influence factually functions as the main 
base servant leadership, where the head of the madrasah applies a strong 
Spiritual Exemplary Model. This leadership is supported by moral and religious 
scientific authority inherent in the pesantren environment, not solely structural 
authority (Karim et al., 2025). The Head of the Madrasah is consistently a role 
model in the implementation of worship, discipline when reciting, and 
maintaining morals (noble ethics) in daily interactions. The service of the Head 
of the Madrasah begins with serving Allah which is reflected in his personal 
integrity, this ethos then transmits to the teachers, encouraging them to 
collaborate and work sincerely, because they see their work as part of the 
devotion exemplified by their leader. This was conveyed directly by the head of 
the madrasah through the results of interviews with researchers. 

I always try to start from myself. If I ask for a discipline teacher, then I have to be more 
disciplined. I attended school early and led the morning breafing, starting with a recitation and 
continuing with a briefing before teaching and learning activities, so that teachers and students 
could see that I was not only commanding, but setting an example (informant 1) 

The above statement is also strengthened by the results of interviews with 
senior teachers who stated that madrasah heads are consistently role models in 
discipline. 

The head of our madrasah is different, sir. Not only gave orders in the office, but he was 
the first to come to school and lead the breafing. If there is a teacher who is a bit loose, he does 
not reprimand harshly, but with his istiqamah attitude, we are ashamed of ourselves and 
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encouraged to emulate him. That's what makes us respect and obey (informant 2) 
Based on the interview results, it can be concluded that the Principal of 

Madrasah demonstrates the practice of Servant Leadership through consistent 
spiritual and disciplined role models, thus becoming a source of moral influence 
for the teachers. The head of the madrasah not only gives formal instructions, 
but also practices religious and professional values in real terms, such as arriving 
early, leading morning briefings, and starting activities with tadarus. This example 
creates respect, internal encouragement, and moral commitment for teachers to 
improve discipline and performance without having to be harshly reprimanded 
(Al Rosid et al., 2024). Thus, the example of leadership shown by the Head of 
the Madrasah plays a central role in forming a positive work culture, encouraging 
collaboration, and strengthening teacher motivation in a sincere and sustainable 
manner. 
Application of individualized consideration through the principles of 
Islamic sympathy and empathy 

Application Individualized Consideration (Individual Attention) in MTs 
al-Amiriyyah is factually realized through the principles of Islamic Sympathy and 
Empathy by the Head of the Madrasah. This form of care goes beyond mere 
professional support, but is rooted in the value of compassion (rahmah) and 
holistic care taught in Islam. The Head of the Madrasah actively listens to and 
responds to the personal needs of the teachers, such as the physical presence 
and empathy of the Head of the Madrasah in providing support when there is a 
disaster (condolences/illness), family events such as Walimatul ‘Ursy (marriage), 
Stuart O'Neill (Childbirth), Walimatul Khitan (Circumcision) or provide flexibility 
related to the implementation of teaching and spiritual obligations (such as 
worship/A Tribute to the Book). In addition, Activities Anjangsana is a program 
of visiting the homes of the teachers' council which is attended by the entire 
academic community at the madrasah with the aim of strengthening family ties, 
brotherhood and social solidarity. This personal approach based on empathy 
fosters a sense of appreciation and intrinsic loyalty among the teaching staff, 
transforming transactional relationships into familial bonds, which ultimately 
become a strong foundation for sincere collaboration in achieving the academic 
goals of the madrasah (Arghode et al., 2022; Jia et al., 2024). This is as the result 
of an interview with the administrative staff. 

If there is a teacher or staff who has a personal problem, he always asks how is it and 
helps as much as he can. Even small things like health or fatigue, he notices. It makes the work 
atmosphere feel like a family, not just a workplace (informant 3) 

Based on the results of the interview, it can be concluded that the Head 
of Madrasah MTs Al-Amiriyyah applies strong individual attention through an 
attitude of empathy and concern for the personal condition of teachers and staff. 
The head of the Madrasah not only focuses on the professional aspect, but also 
pays attention to the emotional needs and well-being of the teacher, from 
personal problems to daily health (Kurnaengsih et al., 2024). This humanistic 
and loving form of attention creates a warm and familial working atmosphere, 
so that the relationship between the leader and the teacher is not formal or 
transactional (Huang & Yin, 2024). As a result, teachers feel valued, comfortable, 
and supported, which ultimately increases loyalty, cohesion, and the spirit of 
collaboration in carrying out madrasah tasks. The following image presents the 
main foundations Individualized Consideration which is the basis of personal 
and humanist attention in leadership. 
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Fig 1. The main foundation of Individualized Consideration 

The image above presents a holistic leadership framework, where the 
concern of madrasah leaders is centered on five pillars that combine 
professional, personal, and spiritual dimensions. Family bonds are the first 
foundation, which transforms working relationships into close connections like 
family, creating a sense of security and togetherness (Usta, 2023). This pillar is 
strengthened by the Anjangsana (home visit) activity, which proactively 
strengthens the bond of friendship and social solidarity. The spiritual dimension 
is raised through Islamic Sympathy and Empathy, ensuring that every action and 
decision of the leadership is based on the values of compassion and religious 
concern (Alazmi, 2025; Daniel & Harris, 2024). Then, Personal Support shows 
the leader's real concern, providing assistance and attention when community 
members face personal events or needs, showing that they are valued as whole 
individuals (Lansing et al., 2023). Finally, Flexibility is given in teaching and 
spiritual obligations, recognizing and accommodating each individual's unique 
circumstances (Galad et al., 2024). This synthesis of these five foundations 
results in an empathetic, adaptive, and morally-grounded leadership style, which 
effectively fosters a highly personalized, accommodating, and integrity school 
environment. 
"Breakthrough" (innovation) strategy born from teacher empowerment 

The "Breakthrough" (Innovation) strategy at MTs al-Amiriyyah factually 
did not come from top-down orders, but was born from the process of Teacher 
Empowerment carried out by the Head of the Madrasah as a servant. The head 
of the Madrasah serves as a facilitator and provider of resources, actively 
removing barriers and giving authority to teachers to design and implement new 
initiatives (Haddade et al., 2024). For example, the idea of integrating general 
lessons with the values of pesantren (local curriculum) or the formation of an 
academic literacy team emerged from teachers, after the head of the madrasah 
provided intellectual stimulation and ensured the availability of budget and 
training. This empowerment fosters a sense of ownership of teachers towards 
the madrasah, which directly encourages active collaboration and creates an 
innovative learning model, effectively improving students' academic 
achievement (Haryono, 2025; Rivas & Klügl, 2024). Innovation at MTs al-
Amiriyyah is proven to be born from empowering teachers through program 
proposals that they submit themselves, support of decrees and budgets from the 
Head of Madrasah, routine training, the formation of literacy teams, the 
application of new methods in the classroom, the improvement of student 



Elviana, P. N. I., Azkiya’, A. A. 

International Journal of Multidisciplinary of Higher Education (IJMURHICA) 

Vol. 9, No. 3, pp. 500-514, 2026 

 

507 

 

  
 

scores, and documentation of activities that show that teachers' ideas are really 
implemented. For more details see the following table 

Table 2. The impact of servant leadership of madrasah heads 

No Description Results (Real Evidence in the 
Field) 

1 The head of  the madrasah 
facilitates teachers to develop 
ideas for innovation programs 
through regular discussions and 
coaching. 

Local curriculum integration 
program proposals are made 
directly by teachers and ratified 
through the head decree. 

2 The head of  the madrasah 
provides training and intellectual 
stimulation to encourage teachers' 
creativity. 

The attendance list and training 
materials show teachers actively 
participating in workshops and 
designing new learning models. 

3 The head of  the madrasah 
provides a budget and removes 
administrative obstacles for 
teachers. 

There is proof  of  receipts, reports 
on the use of  funds, and budget 
approvals for the program 
submitted by the teacher. 

4 The head of  the madrasah gives 
full authority to teachers to form 
an academic initiative team. 

The academic literacy team was 
formed through the Decree, 
complete with routine activities and 
products such as student modules 
and journals. 

5 The head of  the madrasah assists 
teachers in the implementation of  
innovative learning methods. 

The class observation sheet shows 
the application of  the integration 
of  pesantren values and active 
learning methods. 

6 The head of  the madrasah 
encourages collaboration between 
teachers through periodic 
mentoring. 

Teacher collaboration can be seen 
in the preparation of  joint teaching 
tools and school literacy activities. 

7 The head of  the madrasah 
monitors and provides feedback 
on the innovations implemented. 

Students' academic scores 
increased after the innovation 
program was implemented, as seen 
in the semester learning outcome 
data. 

 
Based on the table, it shows that the "breakthrough" strategy at MTs Al-

Amiriyyah was really born from the pattern of teacher empowerment that was 
consistently carried out by the Head of the Madrasah. The mentoring process 
carried out is not just in the form of direction, but in the form of active 
facilitation such as coaching, training, budgeting, and giving full authority to 
teachers to design and implement innovations (Ong et al., 2022). Each form of 
assistance produces real evidence in the field, starting from the emergence of 
program proposals prepared by teachers, the formation of literacy teams, the 
availability of reports on the use of funds, to the implementation of innovative 
learning in the classroom. In fact, students' academic results showed an 
improvement after the innovation was implemented, reinforcing that teacher 
empowerment creates a high sense of belonging and encourages productive 
collaboration. Thus, innovation at MTs Al-Amiriyyah is not just a structural 
program, but the result of a collaborative culture built through the servant 
leadership of the head of madrasah. 

The real implementation of servant leadership (servant leadership) of the 



Servant Leadership in Islamic Education: Fostering Teacher Collaboration and 
Enhancing Student Academic Outcomes 

International Journal of Multidisciplinary of Higher Education (IJMURHICA) 

Vol. 9, No. 3, pp. 500-514, 2026 

 

508 

 

 

Head of Madrasah in overseeing the policy of educational transformation in the 
Madrasah Tsanawiyah environment. Through this inter-school Subject 
Teachers' Meeting forum, the Head of Madrasah positions himself as a facilitator 
who prioritizes the need for the development of teachers' professionalism in 
order to achieve a common vision. This collaboration is a strategic step to break 
down the barriers between agencies, where teachers share good practices and 
align pedagogic strategies to significantly improve student learning outcomes. 
The main focus of this meeting was how servant leadership is able to create an 
inclusive learning ecosystem for educators, so that teachers feel empowered to 
innovate in teaching. This transformation is expected to have a direct impact on 
the quality of superior graduates through more relevant, effective, and 
measurable teaching as a result of collective synergy between madrasas. 
Transformation of the principle of ta'dzim into stewardship  

Transformation of principles ta'dzim (respect and obedience) in MTs al-
Amiriyyah is factually implemented by the Head of the Madrasah as a form of 
Stewardship (Patronage), which is the core of Servant Leadership. Although the 
teachers have ta'dzim high regard for the Head of the Madrasah as a spiritual and 
structural leader, the leadership is not exploited as an authoritarian command. 
Instead, the head of the Madrasah chooses the role of Khādimul Ma’had 
(Servant of the Institution), ensuring the well-being and professional 
development of teachers (Sudarmanto et al., 2022). Practice Stewardship This 
can be seen in efforts to protect and meet the needs of teachers, which 
reciprocally triggers loyalty driven by sincerity and the willingness of teachers to 
collaborate totally in achieving the academic vision of the madrasah, exceeding 
the demands of formal job descriptions (Bier et al., 2021). 

We all have a lot of respect for the Head of the Madrasah, but he never used that 
position to rule. In fact, he often said that he was only Khādimul Ma'had (Servant of the 
Institution), here both served the educational institution. When I had difficulty teaching, he 
immediately helped me find solutions and facilities (informant 4) 

The excerpt of the interview shows that the teacher's ta'dzim to the Head 
of the Madrasah does not lead to an authoritarian relationship, because the Head 
of the Madrasah actually positions himself as Khādimul Ma'had or a servant of 
the institution. This attitude of humility and protection makes teachers feel 
appreciated and supported, shown by the willingness of the head of the 
madrasah to help find solutions and provide facilities when teachers experience 
difficulties. This kind of leadership practice strengthens the emotional and 
professional relationship between teachers and leaders, thereby fostering loyalty 
and a sincere spirit of devotion in carrying out educational tasks (Rahmawati et 
al., 2024). 
Academic achievement fruit of hearing the needs of teachers and students 

The increased academic achievement at MTs al-Amiriyyah is factually a 
direct fruit of the principle Hearing (Active Listening) implemented by the Head 
of the Madrasah as part of the Servant Leadership. The Head of the Madrasah 
implements the "Open Door" strategy that allows teachers and students to 
convey needs, obstacles, and ideas holistically, including pedagogical problems 
in the classroom to personal challenges. Through this empathetic listening 
process, curriculum problems or teaching methods faced by teachers can be 
accurately identified (Nurhayati et al., 2024; Petkou et al., 2025). The Madrasah 
Principal then facilitates real data-based solutions, such as conducting specific 
micro-training or forming collaborative working groups between subject 
teachers, which results in curriculum adjustments and innovation of relevant 
learning methods, thereby directly increasing student engagement and the 
achievement of their learning outcomes. The implementation of Hearing at MTs 
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Al-Amiriyyah can be seen from the "open door" forum, such as the formation 
of learning improvement teams, teacher micro-training, remedial arrangements, 
and the "5 Minute vocab" program which is proven to improve student learning 
outcomes. This is as the result of an interview with a senior teacher of MTs al-
Amiriyyah.  

So far, we feel very helped by the open-door policy from the Head of the Madrasah. 
When we convey learning problems, such as material that is difficult for students to understand 
or methods that are not effective, he really listens and immediately follows up with solutions that 
suit our needs (informant 5) 

The conclusion of the interview showed that the open door policy of the 
head of the madrasah was effective as a solution communication space for 
teachers. Teachers feel heard, appreciated, and facilitated when facing learning 
obstacles, both related to the material and teaching methods. The quick response 
of the Madrasah Head in following up on input with relevant solutions creates 
a collaborative work atmosphere, increases teacher motivation, and supports the 
continuous improvement of the learning process. This conclusion confirms that 
the practice of active listening is an important factor in improving the quality of 
learning in madrasas. For more details, see the following image. 

 
Fig 2. Academic Improvement 

The picture illustrates the systematic flow of academic improvement at 
MTs al-Amiriyyah which starts from the initial condition in the form of low 
student involvement and learning achievement. The next stage shows how the 
Head of the Madrasah applies the principles Active Listening through the "Open 
Door" strategy that opens a two-way communication space between leaders, 
teachers, and students. From the listening process, various data were collected 
related to needs, obstacles, and ideas for learning improvements (Chaisriya et al., 
2023; Pathak & Kashyap, 2022). This information is then followed up through 
the facilitation of solutions in the form of micro-training and the formation of 
collaborative working groups that design learning innovations. These 
innovations are manifested in the form of curriculum adjustments and more 
effective teaching methods. Ultimately, this series of processes results in a real 
improvement in student engagement and their academic achievement. 
 
CONCLUSION 

This research successfully transformed madrasahs through the 
implementation of spiritual and Islamic boarding school-based Servant 
Leadership which is manifested in five main pillars, namely spiritual exemplary, 
Islamic empathy, empowerment of teacher innovation, stewardship of 
khādimul ma’had, and active listening, where this approach has proven 
effective in fostering a culture of collaboration, integrity, and teacher loyalty 
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which has direct implications for improving student discipline and academic 
abilities. The benefits and impacts of these findings contribute to a contextual 
leadership model for Islamic educational institutions in balancing moral values 
with professional management, and prove that strengthening collegial 
relationships through leader service can be a strategic key to overcoming the 
challenges of limited resources and resistance to change in the madrasah 
environment. 
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